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Chapter 1: Introduction
Background Information
Recent years have shown a shift in school perspective regarding the importance of
helping students become more successful both academically and socially. There has been a
significant interest in Social Emotional Learning (SEL) and the importance of addressing
students' well-being (Weissberg et al., 2015). Schools are finding that focusing on academics is
not the only factor that contributes to student success, but rather schools need to look at the
importance of the student as a whole (Collie et al., 2015).
Schools throughout the nation are beginning to implement Social Emotional Learning
curricula at higher rates (Brackett et al., 2012a). The Collaborative for Academic, Social, and
Emotional Learning (CASEL) defines Social Emotional Learning as the process through which
all young people and adults acquire and apply the knowledge, skills, and attitudes to develop
healthy identities, manage emotions, achieve personal and collective goals, feel and show
empathy for others, establish and maintain supportive relationships, and make responsible and
caring decisions. CASEL notes there are five components SEL curriculum should concentrate
on. Those components include self-awareness, self-management, social awareness, relationship
skills, and responsible decision-making.
Social Emotional Learning first was introduced in the 1960s by James Comer as part of a
pilot program called the Comer School Development Program (Edutopia, 2021). The program
focused on two low-achieving, predominantly African American schools that had poor
attendance and low academics. They looked at the relationship between experiences at home and
school and how those experiences affected students' social development, which in turn affected
their academics. The program set up a team to help promote social programs as well as academic
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programs to help bring about a change at these schools. The program showed success, with a
reduction in truancy and behaviors, and an increase in academic achievement (Edutopia, 2021).
The success of the Comer School Development Program led to further research in the
connection between academic achievement and emotional skills such as managing feelings,
reducing stress, and controlling impulses. In 1994, the Collaborative to Advance Social and
Emotional Learning (CASEL) was created and coined the term Social Emotional Learning
(CASEL, 2007). (They later changed their name to Collaborative for Academic, Social, and
Emotional Learning in 2001). Their focus was to gather information and research that showed
how Social Emotional Learning leads to school success. CASEL now provides schools with
tools, resources, and training needed to help implement SEL in the school setting successfully.
Research shows special education students struggle with emotions, show negative
behaviors when routines are changed, tend to lack connections to peers, and are at an increased
risk for being bullied (Elias, 2004; Espelage et al., 2015). Bullying affects the well-being of
children and is characterized by three criteria: repetition, imbalance of power, and intentionality.
Bullying is an ongoing problem in schools in many countries around the world (Coelho & Sousa,
2021). When students do not have appropriate social-emotional skills, the academics and wellbeing of students who are bullied or feel unsafe in schools, are compromised.
Students have recently experienced a pandemic, have had major interruptions in their
learning, and have experienced stress as a result. Teachers have experienced added stress as well.
Teaching has been ranked as one of the highest stress-related careers, and teacher burnout is at
an all-time high (Brasfield et al., 2019). Social Emotional Learning strategies and tools are a
means to help relieve educators of some of the stressors related to teaching and stress. Teachers
play a significant role in the success of students. Students need to feel safe and supported for
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them to learn and stressed-out teachers lead to stressed out students (Schonert-Reichl, 2017).
Teachers' social-emotional beliefs and mental health impact students academically and
emotionally (Collie et al., 2015).
The purpose of this paper is to examine the relationship between Social Emotional
Learning and teachers’ beliefs about Social Emotional Learning, and the possible effect it has on
students' social-emotional learning, student stress, teacher stress, and how it affects a student’s
academic success. This paper will also identify the benefits of SEL in schools for both teachers
and students, how it can support inclusion of special education students, and provide a reduction
in behavior and bullying in the school setting.
Research Question
One research question guides this literature review:
•

How can Social Emotional Learning support the inclusion of special education
students, support student-teacher relationships, reduce bullying and disruptive
behaviors, and benefit student and teacher mental health?

Definition of Key Terms
Relationship Skills: Handling emotions in relationships effectively; establishing and
maintaining healthy and rewarding relationships based on cooperation (Weissberg et al, 2015).
Self-Awareness: Having an awareness of and understanding of one's own personality,
feelings, motives, and desires (Weissberg et al., 2015).
Self-Management: The ability to manage one’s emotions, thoughts, and behaviors
effectively in different situations and to achieve goals and aspirations (CASEL, 2019).
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Social Awareness: The ability to take the perspective of and empathize with others from
diverse backgrounds and cultures, understand social and ethical norms of behaviors, and to
recognize family, school, and community resources and supports (CASEL, 2019).
Social Competence: The ability to make use of emotional competence to achieve goals
within a social context (McCabe & Altamura, 2011).
Social Emotional Learning: The process of acquiring and applying knowledge,
attitudes, and skills to understand and manage emotions, to feel and show empathy for others,
establish and achieve goals, and maintain positive relationships (Brackett et al., 2012b).
Well-being: The state of being comfortable, healthy, and happy (Merriam-Webster.
Dictionary, 2021).
Importance of the Topic
As a Special Education teacher, I know the importance of Social Emotional Learning and
the connection between teachers and students. More demands are being placed upon teachers,
and stress related teacher burnout is cause for concern. As Schonert-Reichl states, "When
teachers poorly manage the social and emotional demand of teaching, students' academic
achievement and behavior both suffer” (2017). Special education teachers, including myself, are
experiencing stress caused by our teaching profession. If implemented correctly, SEL can help
reduce both teacher and student stress, promote their well-being, and improve student-teacher
relationships.
As stated earlier, many special education students have difficulties with regulating
emotions and behaviors, demonstrating appropriate social skills, and having positive interactions
with peers. All of this has a direct influence on students' emotional and academic success. I have
witnessed first-hand special education students being bullied in the school setting and being
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excluded by nondisabled peers. I also witness on a daily basis, students struggling with
controlling emotions and interacting appropriately with peers.
The purpose of this paper is to examine the relationship between Social Emotional
Learning and teachers’ beliefs about Social Emotional Learning, how it supports inclusion, the
possible effect it has on students' social-emotional learning, student stress, teacher stress and
student’s academic success.
Focus of Paper
Seventeen possible studies were identified for the Chapter 2 review of literature. The
articles identified looked at teacher beliefs about social-emotional learning, inclusion of special
education students, how important teacher-student relationship is on student academic success,
school bullying, behaviors of special education students, and the effect of teachers' mental
health, and burnout regarding not only their own well-being, but student mental health and wellbeing. The studies range in dates from 2004 to 2021. These research articles involved mostly
middle to high school age students, with a few studies pertaining to elementary and prekindergarten age. Most of the studies identified were completed in the United States, two in
Canada, and one each conducted in Australia, Greece, Germany, and Italy. Two of the studies
reviewed were meta-analysis reviews.
The Academic Search Premier, EBSCO, SAGE Journals online, and ResearchGate online
were my primary research parameters. I used a variety of keywords and combinations in which
to search for articles: special education, social-emotional learning, learning disorders, teachers,
well-being, behavior, bullying, inclusion, and disabilities. In addition, I also researched Google
for scholarly articles and books on the history of Social Emotional Learning and obtained
information online from websites regarding the history of Social Emotional Learning.
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Chapter 2: Review of Literature
This literature review examines the potential effects and benefits that Social Emotional
Learning can have on both general and special education students in supporting the inclusion of
special education students, reducing bullying and disruptive behaviors, student-teacher
relationships, student mental health, and improving teacher mental health. This chapter is
organized into sections that review the above-mentioned topics of Social Emotional Learning
and how they relate. As stated in Chapter 1, Social Emotional Learning is the process of
acquiring and applying knowledge, attitudes, and skills, to understand and manage emotions, to
feel and show empathy for others, establish and achieve goals, and maintain positive
relationships (Brackett et al., 2012a).
Inclusion
Four articles that discuss the benefits and effects Social Emotional Learning (SEL) has on
inclusion of special education students and their non-disabled peers are reviewed in this section.
These articles also assess teachers’ beliefs regarding inclusion, teachers comfort level with
teaching Social Emotional Learning, and how those beliefs affect inclusion.
The inclusion of students with disabilities into the general education classroom has been
a topic of discussion for many years. The need for appropriate education for all students led to
the development of P.L. 94-142, which was developed to help all students with disabilities, and
included the inclusion of students with disabilities into the general education classroom (U.S.
Department of Education, 2007). Research has shown that inclusion has positive results for
students with disabilities, including both social and academic benefits. While most would agree
that inclusion of special education students into the general education classroom is a positive and
worthwhile objective, many general education teachers also express anxiety regarding having to
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differentiate instruction and teach these students (Mowat, 2009). Social emotional learning
strategies can help both teachers and students with promoting inclusion in the classroom.
Teachers' beliefs about the benefits of social-emotional learning have consequences on inclusion
and the successfulness of it.
Heyder et al. (2020) suggest that all students should feel good, valued and accepted by
their learning environment, regardless of their physical, intellectual, social, emotional, cultural or
other conditions. Teachers play a large part in students feeling accepted in school settings.
This study, which took place in Germany, looked at 872 elementary school students in
second and third grade that attended nineteen different schools. All the schools were mainstream,
inclusive schools that included students with and without disabilities. One hundred thirty-one
students were identified as having a disability in this study. The study also included the teachers
within these schools, which consisted of 43 classroom teachers. All of the teachers, except two,
were female.
The study examined three different aspects of social-emotional elements. The first was
social integration and well-being of students with and without disabilities. This particular portion
of the study was given to students and consisted of eleven items on a questionnaire regarding
social feelings, and fourteen items regarding school well-being. Questions were rated on a 4point scale ranging from “Not at all me” (1) to “Totally True” (4) and included such questions as
“My classmates are nice to me.” and “I am happy when I am at school.” Each student was
identified as to whether they had a disability or not and what their identified disability was,
although specific information about the various disabilities were not provided in the article.
The second aspect of the study looked at teachers’ attitudes toward inclusion in relation
to students with disabilities. The questionnaire looked at whether teachers felt students with and

11
without disabilities benefited from inclusion, teachers’ beliefs about behaviors of students in
inclusion classrooms, teachers’ perceived ability to teach students with a disability, and lastly
teachers’ beliefs about the effects of inclusive education compared to special education. This part
of the study strictly looked at teachers' attitudes towards inclusion.
Lastly, the study examined teachers’ attitudes towards inclusion and the relationship of
positive social-emotional school experiences of students both with and without disabilities.
Heyder et al. (2020) hoped that the study would show a more positive attitude by teachers
towards inclusion would result in better feelings of social integration and well-being in the
school by the students.
The results of the first phase of the study, social-emotional school experiences, found that
students with disabilities tended to feel less socially integrated than peers without disabilities.
However, both students with and without disabilities reported similar levels of school well-being.
The second part of the study suggested teachers felt positively about the benefits of inclusion in
general; however, teachers showed lower scores in relation to classroom management and their
ability to teach students with disabilities. Teachers also reported less positive attitudes about the
benefits of inclusion with mainstream teachers and whether those teachers have the skills needed
to work with students with disabilities. Overall, teachers felt that inclusion was beneficial to
students, but did not necessarily feel confident in having the skills necessary to work with
students with disabilities.
Thirdly, although not statistically significant, teachers' beliefs with regards to attitude
towards inclusion and the students' social integration did show there was a positive relationship
between students with disabilities and teachers. However, for students without disabilities, this
study actually showed a negative relationship.
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Although older in research, Wiener and Tardif in their article Social and Emotional
Functioning of Children with Learning Disabilities: Does Special Education Placement Make a
Difference? cite similar data in a study completed in 2004. That study included 117 students with
learning disabilities in Toronto, Canada, ranging in age from 4th- to 8th-grade in nine different
schools. Data were collected over a 2-year period. Students self-reported on five different
questionnaires labeled: Friendship, Loneliness & Social Dissatisfaction, Depression, SelfPerception, and Social Skills. Teachers were also provided questionnaires to complete about
students in their classroom regarding friendship and social skills. The results showed that
children in inclusive classrooms experience better friendships, were less lonely, and exhibited
fewer behaviors. Students receiving in-class support were more accepted by peers as compared
to those receiving special education in a self-contained setting.
Conducted around the same timeframe as the research by Heyder et al. (2020) mentioned
above, Cavioni et al. completed a meta-analysis of similar research in Milan, Italy in 2017. In
the article Social and emotional learning for children with Learning Disability: Implications for
Inclusion, the authors discuss research regarding social and emotional learning curriculum for
students with learning disabilities and issues related to school. Some of these school related
issues include peer acceptance, friendship, socialization, self-esteem, and behavioral problems.
They discuss the relationship between learning disabilities, the benefits of Social Emotional
Learning, and the needs for social-emotional learning for students with learning disabilities.
Their review of the studies showed that while some students with learning disabilities
have no issues with social peer groups, most students show increased behavior problems and
lower levels of appropriate social behavior. They also stated that these same students may show
lower self-esteem and efficacy if students are in isolated classrooms. This can impact students'
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learning and engagement with learning. The review also discussed how students with learning
disabilities struggle with regulating and expressing emotions. As a result, students tend to show
more behaviors in the classroom.
Researchers in this article argue that universal social-emotional curricula and programs
are needed for students with learning disabilities. These programs are designed for all students
and should be provided schoolwide in classrooms. The studies they reviewed showed a positive
impact, including fewer behaviors, better social skills, less depression, better self-esteem, and
improved academics (Sklad et al., 2012; Taylor et al., 2017).
Overall, the research they reviewed, although older, shows that Social Emotional
Learning should be implemented along with individual interventions, and supports both social
and academic learning of students in an inclusive classroom. This particular article states that
inclusion of students with learning disabilities helps to develop good work, establish healthy
relationships with others, and helps them to feel equal to their peers.
Daley and McCarthy, in their article Students with Disabilities in Social and Emotional
Learning Interventions: A Systematic Review (2021), explored social-emotional learning
intervention and questioned how students with disabilities are considered in studies of SEL
interventions. They specifically looked at studies that involved students in middle and high
school. They identified 4355 studies; of those, only 166 met the criteria for inclusion. They then
narrowed it down to nineteen studies they were able to prove included students with disabilities.
Researchers chose to examine these studies, to better understand where students with
disabilities fit into research that involve Social Emotional Learning, and what role the students
play. The studies did not look at the effects of SEL interventions for students with disabilities.
Instead, they looked at whether students with disabilities are included in SEL studies, what
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evidence suggests attention was paid to students with disabilities, and what evidence suggests the
studies included effectiveness of SEL for students with disabilities.
When assessing the question of whether students with disabilities are included in studies
of Social Emotional Learning interventions, the article stated the following information. Of the
19 studies reviewed that included students with disabilities, four included details regarding the
Individuals with Disabilities Education Act, six mentioned that students on Individualized
Education Programs (IEPs) were included, and four more mentioned students who were
receiving special education services or had special needs.
Daley and McCarthy (2021) also wanted to know what attention was given to students
with disabilities in the design of SEL interventions, specifically for middle and high school
students. The researchers noted they specifically looked at when the interventions took place and
if students with disabilities would most likely be included during that time. They found that most
of the interventions did take place school wide or during specific class period times, in inclusive,
academic core classes. Researchers noted that 55% of core academic classroom teachers were the
instructors of the Social Emotional Learning curriculum. Other staff were also used to implement
the curriculum including such staff as counselors, physical education, theater, or study teachers.
Approximately 4% of the studies did not specifically note who the facilitators or instructors were
when implementing the curriculum.
This portion of the study also looked at the skills needed in order to participate in, and
benefit from the curriculum. Of the 19 studies reviewed, Daley and McCarthy (2021) noted that
in order to participate in the curriculum, students needed the following skills: being able to role
play, review videos, participate in yoga, complete workbook assignments, and participate in
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discussions. Some of the skills also included instruction in body awareness, mindfulness, and
meditation.
Lastly, the researchers looked at the effectiveness of SEL interventions for students with
disabilities, again specifically middle and high school students. They stated that several studies
looked at effects for particular subgroups, such as gender, grade, and those at risk, based on prior
experiences or social-economic status. Most of the studies they looked at stated that SEL was
beneficial for those at risk.
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Table 1
Summary of Findings: Inclusion
Authors

Study Design

Participants

Procedure

Findings

Cavioni, Grazzani,
Ornaghi (2017)

Qualitative

Students with
Learning
Disabilities

Review of Studies

Showed a positive impact,
including fewer behaviors, better
social skills, less depression,
better self-esteem, and improved
academics

Daley & McCarthy
(2021)

Qualitative

Middle and High
School, Special
Education
Students in
Inclusive
Classrooms

Review of 19 Studies

Social Emotional Learning is
beneficial for at risk students
Suggestion on considering how to
meet the varying needs of students
using interventions
Lack of information on the
breakdown and types of
disabilities

Heyder, Sudkamp,
Steinmayr, (2020)

Quantitative

872, 2nd & 3rd
grade students, 45
teachers (all but 2
female) from
Germany

Social Integration; 4point scale asking
students about school
well-being
Teachers attitudes
towards inclusion and
their ability to teach
Teachers attitudes
towards inclusion and
positive attitudes for
students and social
integration

Wiener & Tardif
(2004)

Quantitative

117 students with
Learning
Disabilities
Special Education
Teachers

Friendship
Questionnaire
Loneliness & Social
Dissatisfaction Scale

Canada

Children’s Depression
Inventory

Data collected
over a 2-year
period

Self-Perception Profile
for Learning Disabled
Students
Social Skills Rating
Scale

Students with disabilities in
inclusive classrooms feel
integrated and more accepted
Teachers felt inclusion was
positive but struggled with having
the abilities to teach SEL
Showed students with disabilities
had better relationships with
teachers

Children in the inclusive
classroom showed better
friendships, were less lonely, and
showed fewer behaviors
Students receiving in-class support
were more accepted by peers as
compared to those receiving
special education in a selfcontained setting
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Reduction of Disruptive Behaviors and Bullying
Students with disabilities have shown an increase in bullying and victimization in recent
years (Coelho & Sousa, 2021). In a study completed by Rose et al. in 2009, students with
disabilities were shown to be twice as likely to engage in bullying and fighting behaviors as
compared to students without disabilities. Research regarding social-emotional learning
programs have shown success in reducing bullying behavior in students without disabilities and
most recently for students with disabilities. Although I identified eight studies related to SEL,
behavior, and bullying, for the purpose of this paper I only reviewed four.
According to Gunter et al. (2012), social-emotional difficulties are common during the
preschool years. Children with social and emotional issues also exhibit behavior problems. In the
article Promoting Social and Emotional Learning in Preschool Students: A Study of Strong Start
Pre-K by Gunter et al., researchers studied preschool students from a metropolitan area in Utah.
They specifically looked at the Strong Start Pre-K curriculum. The study consisted of 84
preschool students and four female teachers. Each group consisted of one Hispanic teacher, and
one Caucasian teacher. The students varied in ethnicity with 66% Hispanic, 26% Caucasian,
3.6% Mixed Ethnicities, 2.4% African American, and 1.2 % Native American. The treatment
group consisted of 52 students and was broken down into two subgroups. The control group
consisted of 32 students. The treatment group also contained a subgroup of students that were
provided a “booster” lesson six weeks upon completion of the curriculum.
Gunter et al. (2012) looked at the effects of the Strong Start Pre-K curriculum and
whether or not any decrease in behaviors of students were identified and also looked at the
student teacher relationship to determine if there was any effect. The teachers rated the students
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using the Emotional Regulation scale which consisted of 13 items. The teachers responded using
a 4-point scale and responses included “Not at all” (0) to “Very much like the Child” (3).
The teachers also measured the students using the Internalizing Behavior scale which
consisted of 15 items. A 4-point scale was used to rate the students. Responses included “Never”
(0) to “Often” (3) and included questions such as, “Does not respond to affections from others,”
“Has problems making friends,” and “Is afraid or fearful.”
The third part of the study looked at the perceived relationships between teachers and
students. This scale included 28 items and asked questions such as, “This child and I always
seem to be struggling with each other” and “This child asks for my help when he/she really does
not need help,” and was rated using a 5-point scale. Responses ranged from “Definitely does not
apply” (1) to “Definitely applies” (5). The Student Teacher Relationship Scale (STRS) was used
to measure this portion of the study.
The teachers assigned to the treatment group were given a 1-hour introduction to Social
Emotional Learning and were provided manuals for the Strong Start Pre-K curriculum
approximately 3 weeks prior to the start of the study. Researchers did this to allow teachers time
to become familiar with the curriculum and be able to implement the curriculum correctly. The
teachers taught the curriculum for a 6-week period of time, completing 10 lessons. Upon
completion of the 10 lessons, teachers completed their post-test questionnaires.
Results of the Emotional Regulation portion of the study indicated there was an increase
in emotional regulations in all three groups. There was not a statistically significant difference
between the control group and the treatment group. The authors suggest that this shows students
learned to regulate their emotions, probably due to experiences with teachers and peers
throughout the year and could also be related to childhood development. The Internalizing
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Behaviors portion did indicate a significant decrease in internalizing behaviors with the students
in the treatment group. This portion of the study showed the greatest effect with a reduction of
negative behaviors.
Results of the student teacher relationship survey also indicated a positive change in
interactions between teachers and students. This is most likely due to students and teachers
getting to know each other and building relationships. It should be noted, that although all three
groups showed a change in student teacher interaction, only the treatment groups showed a
statistical change, with the group receiving the booster lesson showing the most improvement.
Overall, the study showed successful results with the Strong Start Pre-K SEL curriculum. The
authors state that reinforcement of this curriculum could prove beneficial to students.
During the years of 2012-2015, a clinical trial was completed regarding another socialemotional learning curriculum called Second Step-Student Success Through Prevention. The
curriculum focuses on increasing social behaviors regarding peer conflict and bullying among
students with disabilities. Findings were reported by Espelage et al. in two articles titled SocialEmotional Learning Program to Reduce Bullying, Fighting, and Victimization Among Middle
School Students with Disabilities (2015) and Social-Emotional Learning Program to Promote
Prosocial and Academic Skills Among Middle School Students with Disabilities (2016). Results
of the second study in 2016 also included information on grades and academic achievement. The
results reported in both articles involving bullying and behavior are reviewed below.
As part of the study, students self-reported their feelings on school belonging, empathy,
caring behavior, and bullying situations. Students self-reported in survey form how often they
participated in bullying, teasing, excluding friends, or threatening behavior in the last 30 days.
Students also self-reported if they had been victims of bullying, had been made fun of, or were
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physically harmed in the last 30 days. Lastly, students also self-reported on physical behavior or
fighting that they had been involved in or initiated within the last 30 days.
Results of the study were mixed. In regard to students being perpetrators of bullying, the
study showed that social-emotional instruction in inclusive classrooms showed a reduction of
bullying among the treatment group. Victimization of bullying failed to show any significant
decrease. Although not significant, there was a slight reduction in physical aggression among
students in the control group. The study found that anger and fighting among students with
disabilities had no effect after implementation of the curriculum. An increase in students with
disabilities being willing to intervene in bullying situations was reported, but no effect on caring
behaviors was shown. The authors state that if nothing else, this study showed the importance of
implementing targeted interventions for children with disabilities to reduce bullying.
As mentioned above in the section pertaining to Inclusion, Daley and McCarthy (2021) in
their article Students with Disabilities in Social and Emotional Learning Interventions: A
Systematic Review, reviewed four studies that specifically dealt with prevention of bullying using
the Second Step Curriculum. Two of these studies have previously been discussed and reviewed.
One study not previously mentioned, conducted by Sullivan et al. in 2015, focused only on 6th
grade students and found no effects of SEL intervention on students with or without disabilities.
However, they found that some students and teachers reported after a 6-month follow-up, that
victimization decreased in students with disabilities. Regarding emotional regulation, neither
students with or without disabilities showed significant effect from using the curriculum.
Sullivan again conducted a similar study in 2017. This study focused on 6th, 7th, and 8th
graders, but also added a school climate intervention to see if there was any benefit to adding that
to the Second Step curriculum. The study states that students with disabilities showed some
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effects from the intervention in regard to social skills, but not necessarily in anger coping skills.
However, the study showed the opposite for students without disabilities. Peers benefited and
showed effects in anger reduction, but not a significant benefit in social skills.
The article An Examination of the Relationship among Teachers’ Perceptions of SocialEmotional Learning, Teaching Efficacy, Teacher-Student Interactions, and Students’ Behavioral
Difficulties by Poulou in 2017, investigated how teachers’ perceptions of emotional intelligence,
social and emotional learning skills, and teaching efficacy related to teacher-student relationships
and students’ emotional and behavioral difficulties. This study was conducted in Greece and
consisted of 98 elementary teachers and 617 students ranging in age from 6 to 11. Teachers
completed four Questionnaires: Self-Rated Emotional Intelligence Scale, Teacher SEL Beliefs
Scale, Teachers Sense of Efficacy Scales, and Student-Teacher Relations scale.
The results of the study provide evidence to support that the relationship between
teachers’ beliefs and students’ behaviors are related. Essentially, when it comes to SEL
instruction, teachers instruct the students how to cope with emotions. Teachers are responsible
for implementing SEL, which ultimately teaches students coping skills. Teachers’ perceptions
can affect students. As mentioned in the previous article by Gunter et al. (2012), SEL skills can
help both teachers and students manage themselves, their relationships, and their work. Gunter,
et al., also believed that a solid teacher-student relationship is needed for the foundation of SEL.
As part of the study conducted by Poulou (2017), teachers were given questionnaires and
asked to self-report their emotional intelligence level regarding listening to their feelings and
recognizing others’ emotions. They were also asked to complete a beliefs scale related to their
comfort level of implementing SEL. Thirdly, teachers measured their beliefs on how effectively
they teach and deal with behaviors in the classroom.
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Teachers were also asked to complete questionnaires regarding their relationships with
students in the study group. Questions such as “I have an affectionate, warm relationship with
this child” or “This child easily becomes angry with me” were asked. Teachers reported on a 5point scale from “definitely does not apply” (1) to “definitely applies” (5). Teachers also
measured the students’ emotions and behaviors using a strengths and difficulties questionnaire.
Items measured on this questionnaire included hyperactivity, emotions, fighting, and peer
relationships. This used a 3-point scale from “Not true” 0) to “Certainly true” (2). Many of the
questionnaires used for this study were also used in the above referenced study by Gunter et al.
(2012). Results show that teachers are committed to teaching SEL and implementing it correctly.
Teachers' perceptions of student-teacher relationships play a larger part in student behavior than
the actual teacher perceptions of social and emotional skills or their efficiency of teaching SEL.
The study showed that teachers were less likely to report emotional, behavior, and hyperactivity
difficulties in students with whom they feel they have a close relationship.
The last article reviewed in this section, Social Emotional Learning (SEL) Practices in
Schools: Effects on Perceptions of Bullying Victimization by Nickerson et al. was published in
2019. The study looked at the effects of students' perception on bullying at school. The study
was conducted in the northeast region of the United States and included 2832 public school
students in grades 4 through 8. Researchers collected data regarding school climate to find out
what could be done to help make students feel safe, welcome, and respected, as well as what
could be done to prevent bullying. Prior to this study, no SEL curriculum or program had been
implemented in the schools included in this study.
Participants of the study completed four separate questionnaires. These questionnaires
included questions about the school culture, teacher responses to students, student self-awareness
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to social relationships and skills, prevalence of bullying, and victimization by peers with regards
to bullying. The Delaware Positive, Punitive and SEL Techniques Scale, Delaware Social and
Emotional Competencies Scale, Delaware School Climate Scale, and Delaware Bullying
Victimization Scale were used to collect the data.
This study was a bit different than other studies reviewed because it measured perception,
not the effectiveness, of SEL programs with regards to bullying. Results of the study varied
depending on the age of the students. The authors noted that student perceptions of SEL
instruction had direct and indirect effects on bullying and victimization. More positive results
were reported in elementary and middle school students. High school students reported lower
levels of instruction in SEL within the school, which could account for why elementary and
middle school students reported an increase in positive results.
Results of the study indicated that when teachers provided SEL instruction, students
noticed and reported a more positive school climate. Students also noted an increased effort to
reduce bullying within the schools. The study reported that students' social-emotional skills
improved as a result of the instruction, which possibly aided in the reduction of bullying and
victimization.
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Table 2
Summary of Findings: Behavior and Bullying
Authors
Espelage, Rose, &
Polanin, (2015 &
2016)

Study Design
Qualitative

Participants
Two school districts.
Sixth to eighthgrade students

Procedure
3 Year trial of Second
Step Program on
reducing bullying using
SEL curriculum

Findings
Showed a reduction in bullying
with students that completed the
curriculum
Students showed a willingness to
intervene in situations that
involved bullying
No significant change in
victimization or physical
aggression

Gunter, Calarella,
& Korth, (2012)

Qualitative

84 Preschool
students, 4 female
teachers,
Utah, United States
52 students in the
treatment group
32 students in the
control group

Treatment teachers
received introduction to
SEL and the Strong Start
Pre-K curriculum 3
weeks prior to teaching
first lesson

Reduction in student behavior
More positive interactions and
relationships between students
and teachers

Teachers rated students
on social-emotional
behaviors and teacher
relationships
Lessons were taught over
a 6-week period of time
in the treatment group

Nickerson,
Fredrick, Allen, &
Jenkins (2019)

Quantitative

Students in grades
4-12
2832 students from
public schools in the
Northeast

The effects of student
perceptions on SEL
instruction with regards
to bullying experiences

Results varied depending on the
age of students
Both direct and indirect effects
were noted
The degree of victimization was
shown to be a factor

Poulou, Maria S.,
(2017)

Qualitative

98 elementary
teachers from 43
schools

Measured Teachers
Emotional Intelligence
(EI) using SREIS Scale.

617 six to twelveyear-old students

Measured teachers’
beliefs using SEL Beliefs
Scale

Greece
Measured Teachers Sense
of Efficacy using TSES
scale
Measured teacher-student
relationship using STRSSF scale

Teachers’ perceptions of their EI
correlated with closeness to
students showing a positive
relationship and classroom
climate
Teachers SEL competencies also
correlated with higher job
satisfaction
Teachers were less likely to report
emotional and hyperactivity
difficulties in students when there
is a teacher/ student relationship,
as compared to no relationship
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Student and Teacher Stress
Articles in this section review Social Emotional Learning and the effects on students' and
teachers’ mental health. Teachers influence students in many ways. Students are much more
willing to share feelings and discuss difficult topics when they feel supported and heard. For
teachers to support students' social-emotional well-being, teachers need to be aware of and take
care of their own well-being. The following studies discuss how SEL can help to reduce both
student and teacher stress, improve mental health, and what affects it may have on academic
achievement.
Schonert-Reichl, in her article Social and Emotional Learning and Teachers (2017), cited
research showing teaching is one of the most stressful professions. She goes on to ask the
question, “Why does teacher stress matter for our understanding of SEL?” It is because high
levels of stress harm teachers' physical and mental health and well-being. She cites a recent study
of 10,000 first grade students, their teachers, and the relationship between the classroom and the
students’ mental health. The report found that teachers who reported high levels of stress had
more students in their classrooms exhibiting mental health problems. The students also exhibited
more behaviors such as arguing, fighting, low self-esteem, and anxiety.
The stress of teaching is important to understand and manage because it can lead to
teacher burnout, which leads to poor teaching, which ultimately leads to poor student
performance. Currently, there are programs available to assist teachers in managing stress. The
article Assessing Teachers’ Beliefs About Social and Emotional Learning, by Brackett et al
(2012a), mentioned Cultivating Awareness and Resilience in Education (CARE), and Stress
Management and Resiliency Training (SMART) as effective tools in managing stress.
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According to this same article by Brackett et al. (2012a), research shows schools that
implemented the CARE and SMART strategies reported improvement in teacher stress levels
compared to the control group whose emotional support decreased throughout the year.
Teachers who completed training in SEL were more open to teaching SEL curriculum within the
school setting and in their classrooms. The research also showed that students had more positive
outcomes in school as a result of the reduction in teacher stress levels.
Brackett et al. (2012a), conducted a two-tier study regarding Social Emotional Learning
(SEL), teachers' beliefs regarding SEL, and the validity of scales used to measure these beliefs.
Phase one of the study consisted of 935 fifth and sixth-grade teachers from 62 parochial schools
in the New York area. The focus of the first phase of the study was to come up with valid scales,
assessments, and tools that would assess teachers' attitudes toward SEL programs, factors that
affect the implementation of SEL programming, and assess teachers' beliefs about SEL.
Teachers attended a series of workshops after completing the surveys so as not to create bias.
The surveys measured the teachers’ comfort with teaching SEL, their commitment to learning
about SEL, and whether school culture supported SEL.
Data were collected during the 2008 school year in schools that participated in, and used,
the Social Emotional RULER approach. RULER is an acronym for the five skills of emotional
intelligence: Recognizing, Understanding, Labeling, Expressing, Regulating (CASEL, 2007).
RULER was developed to help schools by using a skills-based approach to foster social,
emotional, and academic competence.
The results of the first phase of the survey demonstrated that teachers' beliefs could be
broken down into three scales: comfort, commitment, and (school) culture. The researchers
broke the participants up into two groups, exploratory and confirmatory, to conduct the research.
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Exploratory is the research group where they are trying to understand the connections, and
confirmatory is the group in which the researchers have a pretty good sense that their hypothesis
is correct but want to prove it (www.researchgate.net).
The second phase of the study examined the validity of the SEL beliefs scale designed in
phase one and the use of RULER. They also measured teacher burnout regarding SEL and how a
school's administrative support affects the effectiveness of SEL in the schools. The goal of the
study was to develop a scale that could measure teachers' beliefs about SEL with validity. The
study made a couple of predictions concerning teacher comfort, commitment, and administrative
support. They predicted that teachers with higher scores at the beginning of any SEL
implementation would support the use of the RULER system and have a more positive attitude
towards implementation. This phase of the study consisted of 88 fifth and sixth grade teachers
from the same schools as described in Phase 1. Again, data were collected in the spring of 2008.
The article states there were no significant differences between the schools in the two groups.
Teachers attended two days of RULER training, then completed five shorter lessons every 2 to 3
weeks during the school year.
Teacher stress and burnout were assessed using a 22-question scale, with answers ranging
from “Never” (1) to “Every day” (7). Teacher efficacy was assessed using a 5 question, 5-point
scale, ranging from “Strongly disagree” (1) to “Strongly agree” (5). The administrative support
scale was measured using a 10-question scale, ranging from “Strongly disagree” (1) to “Strongly
agree” (5). They also implemented an SEL beliefs scale that was a 10-question scale ranging
from “Strongly disagree” (1) to “Strongly agree” (5). All scales used were self-reporting scales
and were completed by the teachers in the study.
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Brackett et al. (2012a), report as a result of this survey, that teachers who had greater
comfort and commitment teaching SEL felt a greater sense of accomplishment in teaching. The
teachers were more likely to modify their teaching to better serve their students’ needs and were
more supportive in general. The researchers state that by implementing a successful SEL
curriculum, student academics increase, behaviors are reduced, and better student-teacher
relationships are formed, all of which helps to reduce burnout and stress in teachers.
In a similar study conducted in Canada by Collie et al. in 2015, researchers looked at
three different teacher beliefs regarding SEL in the schools. These beliefs include teachers’
comfort with SEL, their commitment to improving SEL skills, and teachers’ perceptions of
school-wide support and culture of SEL. In their research article titled Teachers’ Beliefs About
Social-Emotional Learning: Identifying Teacher Profiles and Their Relations with Job Stress
and Satisfaction, researchers discuss teachers’ beliefs about social-emotional learning and what
outcomes it has on teacher stress and job satisfaction.
The study included two different sample groups from two different research projects.
The first group consisted of 664 secondary teachers, and the second consisted of 603 elementary
teachers, both from the areas of British Columbia and Ontario, Canada. Both sample sizes were
similar to the teacher population throughout Canada and received the same questionnaires
regarding stress, job satisfaction, and SEL beliefs.
The groups were divided into three sub-groups based upon the analysis. The majority of
the participants (77%) fell into the sup-group titled SEL-thriver, which reported a high comfort
level, commitment, and culture with SEL. The rest of the participants (23%) fell into the other
two categories of sub-groups: SEL-advocate and SEL-striver. The SEL-advocate reported high
comfort and commitment but low culture, whereas the SEL-striver group reported low comfort
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and culture, but high commitment. Differences were noted in the article regarding the groups and
their levels of SEL comfort. All sub-groups showed a high level of interest in improving their
SEL skills.
Teachers with the SEL-thriver profile reported the lowest level of stress and highest job
satisfaction of all the participants. The SEL-advocate group reported the highest levels of stress
in all the groups, as well as lower levels of job satisfaction. This group reported low levels of
SEL support and culture in the study. The SEL-striver group reported low levels of comfort but
medium levels of support. Both groups reported lower levels of job satisfaction. The study
suggests from the results, that having a supportive environment and culture can help to reduce
stress and improve job satisfaction. It further suggests that if teachers have a lower comfort level
with implementing SEL, it may prove to be more stressful to the teacher because they feel they
do not have the skills needed to be effective in teaching SEL. These results are important
because, as mentioned previously, teachers’ stress levels have implications on students’ socialemotional learning and academics, and a teacher’s ability to teach effectively.
Students also experience academic and emotional stress which affects their abilities to
learn. The article by Lantieri and Nambiar, titled Cultivating the Social, Emotional, and Inner
Lives of Children and Teachers (2012), discusses exactly how social and emotional learning can
benefit students. More research is starting to show that helping children develop good social and
emotional skills early in life benefits them in the long term. The authors cite a multi-year study
conducted by Hawkins et al. in 2005 that found students engaged in SEL during grades 1-6 had
an 11% higher grade point average. Those same students showed higher levels of school
commitment, attachment, and rate of school competition by age 18. Students in the treatment
group exhibited 20% less behavior problems, 20% lower rate of violent behavior, and 40% lower
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rate of heavy alcohol use as compared to the control group. The authors imply that teaching
students coping skills, and providing guidelines for students at a young age, had an important
impact on these students as they got older.
The same article specifically cites another study that was conducted in 2006 in New York
City public schools. The study consisted of 57 teachers and 855 students in grades 3-5. The
participants were broken down into a treatment and control group. Participants in the teacher
treatment group were assigned activities to increase concentration, job satisfaction, and
relationships with co-workers. Examples of the activities included yoga classes, weekend
retreats, and training and support in the use of SEL curriculum for students. Students were also
provided SEL curriculum and activities (Lantieri et al., 2011).
Surveys were given to both teachers and students in the fall and spring of the school year.
Differences were noted between the two groups upon completion of the school year. The
treatment group indicated reduced stress levels, increased attention and mindfulness, and greater
relationship trust. The students in the treatment group indicated a reduction in frustration levels
and a better state of self-direction or autonomy.
The last article reviewed is titled Can Explicit Instruction in Social and Emotional
Learning Skills Benefit the Social-Emotional Development, Well-being, and Academic
Achievement of Young Children? (2011). This study, conducted by Ashdown and Bernard
investigated the effects of You Can Do IT! Early Childhood Education Program, which is a
social-emotional curriculum, on development, well-being, and academic achievement. The study
consisted of 99 first grade and pre-kindergarten students in a parochial school in Melbourne,
Australia.
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All teachers who provided the curriculum were asked to complete teacher questionnaires
prior to, and after implementation, of the SEL curriculum. The well-being survey consisted of 50
items that were split into two different categories. The first category used a 4-point scale and
asked questions about the students social-emotional well-being. The second category of the
questionnaire consisted of 28 questions about the students’ social-emotional competence,
resilience, and behavior. The second questionnaire consisted of 57 items and was broken down
into three categories: social skills, problem behaviors, and academics. Teachers were asked to
rate how often the student engages in certain behaviors.
Teachers were provided training in the curriculum and asked to deliver structured lessons
with “enthusiasm.” According to the article, students reported they understood the SEL lessons
provided. It should be noted that teachers modified the curriculum by adding additional items
and discussions after presenting the required lessons, which were delivered over a 10-week
period. One pre-kindergarten class and one first grade class were selected to receive instruction
while the other two classes were control groups.
The social-emotional well-being and social-emotional competence sections had mixed
results. Results show significant differences between the treatment and control groups in this
section. Students that participated in the SEL curriculum made greater gains in social-emotional
well-being, social-emotional competence, and social skills. However, results did not indicate any
reduction in negative behaviors with the treatment group. Actually, the first-grade control group
showed a reduction in negative behaviors and had received no SEL instruction. Results indicated
improved academic achievement and reading levels. However, the results were not significant,
and researchers indicated they felt the increase in reading levels were not a direct relation to the
SEL instruction.
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Overall, the results of the study indicate that You Can Do It! Early Childhood Education
Program had positive results within the treatment group in regard to improving social and
emotional competence, and social skills, especially within the first-grade group of students.
Students that participated also showed gains in their emotional well-being. Although no
significant results were indicated in improved academic achievement within the study, this
curriculum proved effective in helping to teach social and emotional skills in young students.
Table 3
Summary of Finding: Student and Teacher Stress
Authors
Ashdown & Bernard
(2011)

Study Design
Quantitative

Participants

Procedure

Findings

Ninety-nine
preparatory (Pre-K)
and first grade
students, and four
teachers in Melbourne
Australia

Two teacher
questionnaires before
and after
implementation of the
SEL curriculum

Showed that explicit
instruction in SEL improved
student well-being, socialemotional skills
Did not indicate reduction in
behaviors

You Can Do It! Early
Childhood Education
Program

Brackett, Reyes,
Rivers, Elbertson, &
Salovey, (2012)

Quantitative

935 fifth & sixth
teachers from 62
schools in New York
(Catholic Schools
only)
90% women

Did not indicate
improvement in academic
achievement
Program and control
group.
Program group
attended RULER
training

Teachers shape students
learning environment,
development, and academic
achievement

Studied teacher beliefs
and positive effect on
student achievement
Collie, Shapka, Perry,
& Martin, (2015)

Quantitative

Two different samples:
664 secondary
teachers from Canada
and
603 elementary
teachers from Canada

Assessed teacher
beliefs regarding SEL

Teachers have different
beliefs and levels of comfort
with SEL which can impact
teaching and student
outcomes
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Chapter 3: Conclusions and Summary
The purpose of this paper is to review the relationship between Social Emotional
Learning and the benefits and effects of Social Emotional Learning on students and teachers. In
addition, teachers’ beliefs about Social Emotional Learning and the effects on students’ socialemotional learning, student stress, teacher stress, and student academics were examined.
Chapter 1 of the paper provides a brief history of Social Emotional Learning and definitions
related to Social Emotional Learning. Chapter 2 includes a review of 11 articles and studies
pertaining to the research question. The studies were divided into sections based upon which
Social Emotional Learning category was being reviewed, and summaries of the findings were
provided. Finally, Chapter 3 includes discussion of the findings, provides limitations of the
research, recommendations for future research, implications for current practice, and summary of
the benefits of Social Emotional Learning.
Conclusions
Social Emotional Learning is so intertwined in all aspects of student-teacher relationships
and classroom achievement, that it was difficult to break down many of the studies into the
specific categories. This shows how important Social Emotional Learning is on so many
different levels. Teachers, general education students, and special education students, can all
benefit from Social Emotional Learning.
Inclusion. The articles in Chapter 2, by Cavioni et al. (2017), and Daley and McCarthy
(2021), were reviews of quantitative studies previously conducted. These articles suggest that
Social Emotional Learning is beneficial for at risk students. Students with learning disabilities
show better self-esteem, fewer behaviors, better social skills, and improved academics after
implementation of SEL curriculum. Quantitative in nature, the studies conducted by Heyder et al.
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(2020) in Germany, and Wiener and Tardif (2004) in Canada, both include special education
students in inclusive classrooms. Results of the studies indicate that students with disabilities
integrated into general education classrooms feel more accepted by peers, were less lonely,
exhibited better friendships, and showed better relationships between students and teachers. The
article by Heyder et al. (2020) indicates teachers feel inclusion is positive and worthwhile, but
struggle with having the abilities to teach SEL. Unfortunately, the study also indicated that lack
of confidence in teaching SEL may actually contribute to teacher stress.
Reduction of Disruptive Behaviors and Bullying. Unlike the studies regarding
inclusion in Chapter 2, only one of the studies reviewed discussing disruptive behaviors and
bullying and was conducted outside of the United States. The article by Poulou (2017),
qualitative in nature, was conducted in Greece. Another notable difference in this section is that
the study by Gunter et al. (2012), involved preschool students, whereas the other studies
involved students ranging in age from fourth to eighth grade.
Two of the studies reviewed involved specific SEL curriculum and monitored behavior
and bullying. Espelage et al. (2015, 2016) trialed the Second Step Program on reducing bullying
and Gunter et al. (2012), implemented the Strong Start Pre-K curriculum. Results within this
sub-group were varied. Espelage et al., suggest that students with disabilities lack the
foundational and social skills that SEL programs teach. Therefore, direct instruction in Social
Emotional Learning could be beneficial to increase a student’s social awareness, management
skills, self-awareness, decision making, and relationship skills to assist in reducing bullying.
Both authors noted as a result of the studies, there was an increase in self-regulation and
emotional control among students. Students showed a decrease in internalizing behaviors and
were better able to control feelings and actions. Espelage et al. (2015, 2016) also noted that
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students had an increase in grades after implementation of the study. Although standardized
reading and math scores did not significantly increase, report card grades improved, and students
demonstrated better behaviors in the classroom. Both studies showed either a reduction in
bullying with students that completed the curriculum or a reduction in negative student
behaviors.
Nickerson et al. (2019), had more varied results in their study based on age. Because their
study examined the perception of SEL skills, their results were reported differently than the other
studies in this section. Nickerson et al., also examined school culture and climate in relationship
to perceptions of victimization. Conversely, Poulou (2017) measured teachers' beliefs and
feelings of efficacy in relation to SEL and student behaviors. It is evident from the literature
review, that positive teacher relationships with students play a significant role in the reduction of
reporting and identifying disruptive behaviors.
Teacher and Student Stress. Three articles related to stress, Social Emotional Learning,
and academics were reviewed in Chapter 2. Information from two other articles were mentioned
and some results provided in this section but were not fully reviewed. Therefore, they are not
listed in the Summary of Findings table. All of the studies in this section were quantitative in
nature and included questionnaires regarding job satisfaction, teacher beliefs regarding SEL,
efficacy with teaching SEL, and students’ social and emotional well-being. One study was
conducted in the United States with two others conducted in Australia and Canada.
An overall theme was noted in all the articles reviewed. Teachers shape a student's
learning environment and academic achievement. Both Collie et al. (2015), and Brackett et al.
(2012a), showed a correlation between teacher’s comfort with SEL and stress. This stress had
direct results in students’ academic performance and outcomes. Ashdown and Bernard (2012)
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reviewed specific curriculum and looked at student social-emotional skills and academics after
implementation. The study indicates that social-emotional competences are the basis to build
better academics and promote the well-being of children.
Teacher stress affects academic instruction, relationships between students and teachers,
and student social-emotional well-being. Student stress affects their ability to learn and to form
positive relationships with teachers and peers. Teacher and student social-emotional well-being
and stress needs to be addressed for students to be successful academically and emotionally.
Social Emotional Learning is one avenue to pursue to reduce student stress, increase positive
relationships, and help students become successful in all aspects of their lives.
Recommendations for Future Research
After reviewing the literature regarding Social Emotional Learning, further research is
needed in the area of how the use of SEL can support teachers and reduce student and teacher
stress. Many of the studies recommended further research as to how school culture and climate
affect social-emotional learning, bullying, and behaviors in students with disabilities. Based on
the reviews, more studies on the effect SEL had on both general education and special education
students in the reduction of bullying would also be beneficial.
Another theme that emerged while completing this literature review was teachers’ beliefs
with regards to Social Emotional Learning. Further research on teachers’ beliefs and how their
beliefs affect student well-being and academics could prove beneficial. Articles that discussed
teacher efficacy and comfort levels with Social Emotional Learning showed that teachers
reported more stress related to teaching SEL when not provided prior instruction. Elementary,
secondary, and post-secondary schools, in order to promote effective student social-emotional
skills and reduce teacher stress, would benefit from providing training to teachers prior to
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implementation of any SEL curriculum. When correctly incorporated into the classroom, Social
Emotional Learning proves to provide many benefits.
As noted in Chapter 2, many of the research articles do not delineate what disabilities are
included in the studies. More research on specific disabilities and how they relate to socialemotional effectiveness could be beneficial for students and teachers. The article Students with
Disabilities in Social and Emotional Learning interventions; A systematic Review, by Daley and
McCarthy (2021), was specifically included in this paper because it addresses the importance of
how students with disabilities are included in Social Emotional Learning research studies.
Although much research has been completed regarding Social Emotional Learning, there
is more that could be completed. The findings of these studies show that implementation of SEL
within the school systems would be beneficial not only for students' social-emotional skills, but
also increase student academics, and provide support to teachers to help to reduce stress. It
should be noted that teachers need to be provided training on the implementation of these
programs in order for the program to be successful.
Implications for Practice
Social Emotional Learning is designed to improve student social well-being and
academics. As a special education teacher, I see benefits in social-emotional learning for teachers
and all students. How SEL is implemented has significant implications on its success. As a result
of this research paper, I learned that in order for me to become a better educator, I need to
consider my beliefs regarding SEL. As noted in this paper, comfort level with teaching SEL and
beliefs on whether or not it is beneficial directly impacts the effectiveness of SEL in students.
In order to better serve my students, I discovered that SEL is most beneficial when
delivered in an inclusive, general education environment. It is important that teachers and

38
administration support the school culture and embrace Social Emotional Learning. The school
district in which I teach began implementing once weekly social-emotional activities at the
beginning of this year. Unfortunately, no prior instruction on SEL, or learning targets, were
provided to the teachers in order to gauge student involvement or benefits. After conducting my
literature review, I feel that the “why” must be provided to educational staff if social-emotional
programs are to be successful. As a teacher in this district, instead of reducing teacher stress with
the implementation of this curriculum, I feel it has increased teacher stress due to the increased
workload and unknown expectations of implementing SEL into the classroom.
Finally, as an educator, my experience in completing this paper has taught me that the
end result of students’ emotional and academic achievement revolves around Social Emotional
Learning. Connections between students and teachers are critical when it comes to socialemotional skills. There needs to be both student and teacher buy-in, and it is most helpful if all
key stakeholders understand the expectations of the program and the benefits. Personally, I see
significant benefits in Social Emotional Learning and would like to see it implemented in more
schools throughout the nation.
I would suggest to any educator interested in learning more about the benefits, effects,
and limitations of Social Emotional Learning, to explore the CASEL website (Collaborative for
Academic, Social, and Emotional Learning; https://casel.org/). This site provides a meta-analysis
of over 213 studies that look at academic performance, classroom behavior, stress management,
SEL interventions, and benefits. The information in the meta-analysis could prove to be very
interesting and useful to teachers in classroom management, social-emotional instruction, and
student academics.
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Summary
Several studies indicate that teachers' beliefs influence not only a student's learning
environment, but success in students’ own social-emotional skills, can help to reduce student
stress, and increase academics. Teachers’ comfort with implementing SEL curriculum shows
teachers who had a comfort level with SEL display better attitudes towards the program and
perceive SEL programs as more effective. School culture and administrative support correlate
with the success of SEL programs and curricula. Research also suggests that more studies
regarding SEL and bullying and victimization could prove beneficial to special education
students. Social Emotional Learning is an important aspect of both student and teacher success
in the classroom.
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